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cumstances are the most favorable. This is hard 
to bring about. I have noticed that some ad- 
ministrators call for experiment under circumstances 
which insure failure, while some criticise the method 
for things that it does not claim to do, and make 
sport of what they regard as crudities when they 
themselves would hardly escape such a charge if 
put to the test. 

Give the Direct Method a chance. Don't be so 
satisfied with present conditions that you are un- 
willing to change them, for the chance is that the 
public, as represented by the newspapers, the en- 
lightened administrators, and favorers of the Clas- 
sics generally, will force changes not so nearly to 
our liking as the Direct Method, and that before 
very long. Absit omen. G. L. 



THE DIRECT METHOD AGAIN 1 

As I understand it, we are not concerned in the 
present discussion with the question whether "the 
Direct Method as originally described is now as 
dead as a doof post" (The Classical Weekly 
6.63). To avoid making a caricature of this method 
and then discussing this caricature, it would seem 
fair to accept the definition of those who proclaim 
that they are in favor of it. In The Classical 
Weekly 6.35 its cardinal points were quoted as de- 
fined by one of its most radical adherents. In the 
Proceedings of Jhe New York State Teachers 
Association for 1910, pages 157, 162 we read: 

. . . the essential characteristic of the 'direct 
method' is the fact that, while it is as systematic 
and as definite in its procedure as the old gram- 
matical method, it aims rather at the establishing 
of correct habits of speaking than at the mere 
intellectual acceptance of rules . . . the essential 
feature of this method is to devise a variety of 
exercises by the use of which the foreign language 



1 The principles and motives governing the presentation of 
the matter concerning the Direct Method which appears in 
this issue were set forth clearly in The Classical Weekly 
6.33, Note; 42, Note; 50, Note; 53, Note; 58, Note. 

The papers by Professors Davidsen, Purin, Handschin, 
and Almstedt were written at the invitation of The Classical 
Weekly; it seemed fair to print comments by teachers of 
the Modern Languages who believe in the Direct Method, 
since the letters by Modern Language teachers given in 
6.53, 63, 70 were all, as it happened, in opposition to the 
Method. The letters by Dr. Rouse and Mr. Henry were 
offered by their_ authors some time ago, but have been laid 
aside for this issue. 

I have myself been seeking to give to the Direct Method 
that candid consideration for which Professor Lodge pleads 
in the present issue. Such candid consideration involves 
looking on both sides of the question. Those who so strongly 
advocate the use of the Direct Method in the teaching of 
Latin are themselves responsible for the fact that the dis- 
cussion of their suggestion that the method be applied to 
Latin involves a full examination of the application of the 
method to the Modern Languages, its success or failure there; 
for they argued that, since the method is much in use in 
the teaching of Modern Languages, and, wherever used, is 
successful, it ought to be used in the teaching of Latin 
too. Assuming that the analogy has value, it becomes nec- 
essary for both friends and opponents of the Direct Method 
to discover the facts in connection with the use of the 
method in the teaching of Modern Languages. Therefore, 
at the risk of having my position and motives misunder- 
stood, I have presented some things not altogether favorable 
to the Direct Method, C. K. 



material can be handled without the constant in- 
tervention of the pupil's vernacular. 
To remain within the foreign language as much 
as possible, to imitate it as a model instead of 
comparing it with the vernacular, to teach gram- 
mar inductively, to use other means besides trans- 
lating from or into the foreign language, to dis- 
courage rather than to encourage the psychological 
process of associating a word or construction in 
the foreign tongue with its nearest equivalent in 
the vernacular : if we are willing to call these prin- 
ciples the essentials of" the Direct Method, then, 
indeed, the Direct Method has gained very con- 
siderable ground during the last fifteen years also 
in this country. To speak English in the class-room 
occasionally, to translate, to present grammatical 
rules as facts, wherever there is specific reason for 
it, does not mean to abandon the essential princi- 
ples of the Direct Method. The testimony of a 
rapidly growing number of the best teachers as 
well as of pupils acquainted with both the old and 
the new method leaves no doubt as to which method 
they prefer. The very fact that text-books arranged 
in accordance with these principles are being pub- 
lished and introduced by hundreds of teachers as 
soon as they appear would seem to indicate that 
there is a growing need for such books. I had a 
chance, a few days ago, to read upwards of three 
hundred letters written within the last few months 
by High School and College teachers all over the 
United States, all of whom were in sympathy with 
the principles of the Direct Method. 

School authorities are apt to be even more ex- 
treme than some of the Reformers. The Syllabus 
for the High Schools of the City of New York 
(adopted June, 191 1) states in the very first sen- 
tence of the chapter on Modern Foreign Languages : 

The ultimate aim of the instruction in a modern 

foreign language should be the acquisition of a 

reading and speaking knowledge of that language. 

. . . Therefore the new language itself should be 

the language of the schoolroom. 

Superintendent Maxwell, in his tenth Annual Re- 
port (1908; page 93) says: "Any teaching of a 
modern language which does not result in the 
power to speak the language is obviously misdi- 
rected teaching". The New York State Examina- 
tions Board, on December 2, 1910, unanimously 
adopted a report of its committee on modern lan- 
guage teaching "concerning steps to be taken to en- 
courage the teaching of modern languages as living 
languages". Henceforth, certified teachers sha<l be 
authorized to submit a certificate claiming credit, 
at their own examinations, for proficiency of their 
pupils in the oral use of the foreign language. 

These Boards, whose opinions are, perhaps, not 
altogether to be regarded as negligible, would not 
have inaugurated these reforms, if they believed, 
as Professor Calvin Thomas believes, that "what 
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results from the efforts to teach pupils to talk is 
so lame and useless that it isn't worth while to 
make that the chief end of the instruction". As a 
matter of fact, nobody asserts that it should be the 
chief or the only aim. It is one of several. Some 
reformers are satisfied to look at it as a means 
rather than an end, as a method by which, particu- 
larly in the elementary course, results are more 
rapidly attained than by any other method. 

That a good teacher may succeed, even in a three 
or four years' course of study, in teaching his 
students to understand the spoken language easily 
and to speak it with a considerable degree of cor- 
rectness, without neglecting in the least any of the 
other aims of instruction, has been proved by ex- 
aminations and statistics over and over again. That 
it does require a well-prepared teacher is equally 
true. But the only fair conclusion to be drawn 
from this fact is that the hope for the future lies 
in the training of a generation of teachers that 
can use this method. Still true today is what a 
prominent German teacher visiting this country said 
in 1904: 

The fundamental mistake of all the linguistic in- 
struction in the United States is the fact that the 
elements are passed over too rapidly and that con- 
nected reading, which is generally much too hard, 
is begun far too early. 

I do not venture an opinion as to how far the 
considerations mentioned above should have a bear- 
ing on the teaching of Latin. It might, however, 
be worth while to record the fact that one of the 
chief arguments of those who in Europe started out 
on the reform of modern language teaching was 
that modern languages and classical languages were 
not taught for the same purpose and should there- 
fore not be taught by the same methods. 
Corneli University. H. C. DavIDSEN. 



In order to determine the possible advantages 
which the Direct Method may possess in compari- 
son with the Indirect (Grammar-Translation) 
Method or vice versa it is mandatory above all to 
have a clear conception of the aims and purposes of 
each. But this is not sufficient. Our conceptions 
must be verified by the use of statistical material 
pertaining to the actual employment of the respec- 
tive methods and by scientific data based on the 
results of experimental pedagogics. 

The following features were originally considered 
essential in applying the Direct Method: (1) A 
thorough training in German phonology, with use 
of phonetic script; (2) Acquisition of practical ac- 
tive vocabulary by means of conversational exer- 
cises on immediate surroundings and topics bear- 
ing on everyday life : Use of illustrative material : 
Teaching of Realien ; (3) Inductive teaching of 
grammar; (4) Substitution of oral work and free 
composition in German for translation into Eng- 



lish; (5) Exclusive use of German in the class- 
room; (6)j Elimination of <the German> classics 
in the elementary work. 

If the question were raised which of the two 
methods in their original garb is the best suited 
for the teaching of German I should unhesitatingly 
declare myself in favor of the Direct Method, for 
the following reasons. 

A Modern Language teacher who has received 
his training 'sach- und fachgemass' is aware of the 
fact that the members of his class represent various 
types of mind. Some possess more of the visual 
receptibility, others are gifted more in the direction 
of the auditory powers, and still others are endowed 
strongly with motor facilities. In addition, there 
are, no doubt, some mixed types. Recent investi- 
gations in the field of experimental pedagogics seem 
to result in the following facts: 

Auditory presentation is clearly superior to visual 
presentation in immediate memory of adults, a re- 
sult attributable to the greater ease and freedom 
of visualization with auditory presentation and the 
greater effort of attention required. . . . Combined 
visual-auditory presentation is slightly inferior to 
the auditory alone and decidedly superior to the 
visual alone. . . . Visual-auditory-motor presenta- 
tion is slightly inferior to the auditory and the 
visual-auditory presentations and superior to the 
visual alone 1 . 

A rational mode of presentation must, therefore, 
take all of these factors into consideration, and it 
has to be admitted that the Direct Method recog- 
nizes this to a much greater degree than does the 
Indirect Method of the old type which appeals 
largely to the visual sense of the student. 

Furthermore, the Direct Method creates from 
the outset a phonological basis, thus assuring the 
possibility of obtaining a more distinct 'Klang- und 
Wortbild', whereby the probability of securing a 
correct written reproduction is much greater than 
it would be in the case of the Indirect Method. 

The progress of the Direct Method in European 
countries has been considerable during the last 
decade. A particularly strong foothold has been 
gained in Germany. In England the reform-texts 
of Savory are meeting with approbation. The suc- 
cess of Passy and Schweitzer in France is well 
known. A favorable prognostic for the Direct 
Method in France 3 is the recent election to the 
Conseil Superieur of Paul Schlienger, an ardent ad- 
vocate of the Direct Method. The splendid achieve- 
ments of the late Rector K. E. Palmgren with the 
Direct Method in his Palmgrenska Swenskolan 
seem to indicate that its future in the land of the 
vikings is assured. Great progress of the Direct 
Method has been reported in Belgium. The num- 



1 V. A. C. Henmon : Mode of Presentation and Retention. 
Psychological Review, March, 1912. 

2 For the Direct Method in France see Girot, Die Neueren 
Sprachen 20.332 (October, 1912). 



